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 Phinney's Model of Ethnic Identity Development  

(Phinney, 1990) 
  
Stage 1: Diffusion-Foreclosure 
 
"I have not explored any of my feelings about my ethnicity.  In fact, I may not even have any feelings or 
attitudes about my ethnicity.  Why would you even ask?" 
 

Feeling: Ambivalence 
 
Stage 2: Moratorium 
 
"Oh my goodness!  I do have some feelings and attitudes about my ethnicity.  That incident on my 
floor/What he said to me/What I experienced in class has influenced my realization of this.  Who am I?" 
 

Feelings: Hostility and/or shame 
 
Stage 3: Identity Achievement 
 
"I know who I am and I embrace my ethnicity.  I feel pretty good about myself and proud of my 
ethnicity." 
 

Feelings: Pride and acceptance 
 

Helm's White Identity Development Model 
(Helms, 1990) 

 
Phase 1: Abandonment of Racism 
 
Status 1: Contact 
 
"Oh goodness, there are non-White people in the world.  These non-White people are treated and 
experience the world just like me.  Am I White?  I never really thought about it." 
 
Status 2: Disintegration 
 
"Wait a minute, I thought, 'freedom and justice for all...’, and 'all men are created equal' was meant for 
everyone?  I just don't want to think about this and I'll avoid any and all conflict.  How do I deal with all 
of this?" 
 
Status 3: Reintegration 
 
"I am entitled to White privilege.  You know, all those 'people' are just alike.  It is just like you see on the 
evening news and in the newspaper. What we read and see are not stereotypes, that's just the truth. 
'They/Those non-White people' need to change, not me." 
 



Regional Entry Level Institute 
Recognizing the Needs of Diverse Students 

Theoretical Foundations 
 

 
Thomas C. Segar, University of Maryland | Regional Entry Level Institute 2007 | Westfield, MA 
Please include this footer when duplicating. 
 

2 

 
Phase II: Defining a Nonracist White Identity 
 
Status 5: Immersion-Emersion 
 
"We need to change, not them.  Those stereotypes on the evening news and in the newspaper are not 
accurate after all.  Are there others out there like me?  Hey, it's not cool to make those racist jokes." 
 
Status 6: Autonomy 
 
"I am both proud of being White and I am a supportive agent for change and equality for all races and 
cultures.  We need to act locally and think globally." 

 
 

Cross’s Five Stages of Black Racial Identity Development  
(Cross, 1992) 

 
Stage 1: Pre-encounter [Feelings: Ambivalence or Shame] 
“I’m Black, but that does not mean too much to me in my life.”  OR “I’m Black, but I’m not proud of it. I 
don’t really want to think about it.” 
 
Stage 2: Encounter [Feelings: Anger and Anxiety] 
“This past semester in my African-American history class I learned so much about how my people have 
both contributed to this country and suffered trying to achieve their ‘inalienable rights’.  Why did I have 
to wait until coming to college to learn this instead of learning it in my previous thirteen years of 
schooling?”   
 
Stage 3: Immersion/Emersion [Feelings: Rage and Pride] 
“I really don’t want to have much to do with my non-Black friends right now – I hate all White people.  I 
feel guilty for having bought into the misinformation I was taught about my heritage before now.  
However, I’m also very proud of who I am and about the legacy of my people.  I know I am angry now, 
but I am still growing and learning.”  
 
Stage 4: Internalization [Feelings: Secure and Calm] 
“I now realize that I can be very proud of being Black, and still like White people.  Looking back a year 
ago when I told off that White professor for being a racist, I don’t think I would have yelled if that 
incident would have happened today. I would have still been bothered and would have confronted her. 
However, today I would have been more calm, and my words would have been well chosen, yet 
powerful.”  
 
Stage 5: Internalization-Commitment [Feelings: Resolution and Empowered] 
“I’m going to join the local chapter of the NAACP and the school newspaper so that ‘I’ can join a larger 
‘we’ and thus make positive change on our campus.” 
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Cass's Model of Homosexual Identity Formation  

(Cass, 1984) 
 
 

Stage 1: Identity Confusion 
 
"I am just slightly aware that I may be a lesbian and this makes me nervous.  I want to find out more 
about what this means." 
 
Stage 2: Identity Comparison 
 
"I think I may be gay and I am not sure how I can deal with this.  How will I deal with the isolation this 
may mean for me?  Maybe I will just make this 'whole thing' stop and find that river in Egypt." 
 
 
Stage 3: Identity Tolerance 
 
"I am probably a lesbian and I want to find others like me so that I do not feel so alone.  My interactions 
may determine whether I stay in or come out of the closet." 
 
Stage 4: Identity Acceptance 
 
"I am gay, and I accept it and will selectively let others know that I am gay.  I am making friends with 
other gay and lesbian people. 
 
Stage 5: Identity Pride* 
 
"I am gay, and I'm proud and I don't care what anyone else thinks about it! I really want to spend less time 
with straight people for now." 
 
Stage 6: Identity Synthesis 
 
"I am a lesbian, but there are also many other aspects of me as well. I have friends who are both gay, 
lesbian, and heterosexual."  
 
*Other sexual orientation identity development models do not consider coming out to the larger community a 
requisite step in forming one’s identity as lesbian, gay, or bisexual (Fassinger, 1998, McCarn & Fassinger, 1996). 
Instead, one can come out within the LGB community and never come out to a larger community yet successful 
navigate towards an integrated identity. 
 
Related Sources 

Fassinger, R.E. (1998). Lesbian, Gay, and Bisexual identity and student development theory. In R. Sanlo 
 (Ed.), Working with  Lesbian, Gay, Bisexual, and Transgender college students (pp. 13-22). 
 Westport, CT: Greenwood Press. 

McCarn, S.R., & Fassinger, R.E. (1996). Revisioning sexual minority identity formation: A new model of 
 lesbian identity and  its implications for counseling and research. The Counseling Psychologist, 24 
 (3), 508-534. 



Regional Entry Level Institute 
Recognizing the Needs of Diverse Students 

Theoretical Foundations 
 

 
Thomas C. Segar, University of Maryland | Regional Entry Level Institute 2007 | Westfield, MA 
Please include this footer when duplicating. 
 

4 

 
 
The Four Steps To Supporting Diversity 
(Segar, 2003) 
 

Step 1: Awareness  
Awareness involves recognizing that various identities and ways of being exist that are different than 
your own. This also means that others who are different than you may experience life in ways that 
you do not. 
 

o Our Gender  
o Our Age  
o Our Race and/or Ethnicity 
o Our Sexual Orientation 

o Our Religion 
o Our Socioeconomic Class 
o Our Ability 
o Our Citizenship 

 
Becoming AWARE requires you to consider your own identity and the identity of others 
o Which of your identities is a part of your daily consciousness? 
o Which of your identities is not a part of your daily consciousness? 
o Which restrict or negatively impact opportunities? 
o Which broaden or enhance opportunities of provide you with benefits or privileges?  In what 

ways? 
 

Step 2: Appreciation 
Appreciation means not only knowing that various identities and ways of being exist, but also valuing 
them, learning from them, and being glad that they are present. 

 
Step 3: Acceptance 
Acceptance comes when we remove all judgment and say, “You are just fine the way you are and I 
welcome you as a member of this community and consider your contribution to be just as important 
as everyone else’s.” 
 
Step 4: Advocacy 
Advocacy requires Awareness, Appreciation, and Acceptance. “I have learned what it means for you 
to be you (because I have taken the time to know you) and I respect who you are. More importantly, I 
use my power to speak up for you in situations where you may not have a voice.” 

 
 

Questions to ponder: 
 

o How will teach your staff to respect the various identities that show up in your residence halls? 
 

o How can you facilitate a sense of appreciation and acceptance among the residents in your 
community? 

 
o How can theory inform your practice when working with under-represented students? 

 
o How will you set a “high bar” in regards to diversity for your staff and colleagues?  
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